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ABSTRACT 
 
 
Syaiful Nur Rohman. 113221290. A Study Of Portfolio Assessment On Reading In MAN 1 
Surakarta In Academic Year of 2016/2017. Thesis. Surakarta. English Education 
Program, Islamic Education and Teacher Training Faculty. 
 
Advisor : Budiasih, S.Pd., M.Hum. 
Key Words : Portfolio Assessment, Reading 
 
The aims of this thesis are (1) to know the implementation of portfolio 
assessment in MAN 1 Surakarta in academic year 2016/2017; (2) to know the 
strenght and weakness of portfolio assessment in MAN 1 Surakarta Academic 
year 2016/2017.  
This research is a descriptive qualitative research with data collected from 
interview and documentation to get portfolio assessment made by teacher and to 
get the strenght and weaknesses of portfolio assessment.  
The results of the research are (1) the implementation of portfolio 
assessment are using 3 kinds of portfolio assessment such as: documentation of 
formative and sumative test assessment, structured task assesment documentation, 
daily behavior documentation; (2) the strenght of portfolio assesment are: can give 
positive influence for the students like they can develop to give on assessment, the 
teacher can shows student‟s portfolio to parents as progress evidence of the 
students, the teacher can know clearly the students learning progress, etc ; (3) the 
weaknesses of the portfolio assessment are: students need more time in doing the 
work, teacher meeds more time in completing portfolio of the students, and school 
parties need more cost to give portfolio to each student. It recommended that 
portfolio assessment can use in anything subject, not only in English subject 
especially in reading. 
 
 
 
 
 
 
 
 
 
x 
 
TABLE OF CONTENT 
 
TITLE  ............................................................................................................  i 
ADVISOR SHEET  ........................................................................................  ii 
RATIFICATION  ...........................................................................................  iii 
DEDICATION  ...............................................................................................  iv 
MOTTO  .........................................................................................................  v 
PRONOUNCEMENT  ...................................................................................  vi 
ACKNOWLEDGMENT  ..............................................................................  vii 
ABSTRACT  ...................................................................................................  ix 
TABLE OF CONTENTS  ..............................................................................  x 
LIST OF APPENDICES  ..............................................................................  xiii 
LIST OF TABLE  ..........................................................................................     xiv 
CHAPTER I INTRODUCTION  .............................................................  1 
A. Background of the Study ................................................  1 
B. Problem Statements  .......................................................  4 
C. Objective of the Study ....................................................  5 
D. Limitation of Problem ....................................................  5 
E. Benefits of the Study .......................................................  5 
F. Definition of Key Terms  ................................................  6 
CHAPTER II REVIEW OF THE RELATED LITERATURE  ................  7 
A. Review on Reading  ........................................................  7 
1. Definition of Reading  ................................................  10 
xi 
 
2. Purpose of Reading  ...................................................  8 
3. How to Read Texts   ...................................................  9 
4. Classroom Reading Performance  ..............................  11 
5. Process of Reading  ....................................................  14 
6. Teaching Reading  ......................................................  16 
7. Kinds of Reading Assessment  ...................................  27 
B. Review on Portfolio Assessment  ...................................  36 
1. Definition of Portfolio Assessment  ...........................  36 
2. Basic Principle of Assessment in Portfolio Model .....  38 
3. Indicator of Portfolio Assessment ..............................  40 
4. Strength of Portfolio Assessment  ..............................  40 
5. Weakness of Portfolio Assessment  ...........................  46 
6. Curriculum 2013 in Indonesia  ...................................  47 
7. Assessment in Curriculum 2013  ...............................  48 
C. Previous Study ................................................................  53 
CHAPTER III RESEARCH METHODOLOGY  .....................................  37 
A. Research Design .............................................................. 37 
B.  Research Setting .............................................................. 37 
1. Place of The Research  ................................................ 37 
2. Time of The Research  ................................................ 38 
C.  Subject and Source of the Research ................................ 38 
1. Subject of the Research  .............................................. 38 
2. Source of the Research  ............................................... 38 
xii 
 
D. The Technique of Collecting the Data  ............................ 40 
E. Technique of Analyzing Data  ......................................... 42 
F.  The Trustworthiness of the Data ..................................... 45 
CHAPTER IV RESEARCH FINDING AND DISCUSSION  ...................  47 
A. Research Finding.............................................................. 47 
B. Discussion ........................................................................ 72 
CHAPTER V CONCLUSION AND SUGGESTION  ................................. 77 
A. Conclusion ....................................................................... 77 
B. Suggestion ........................................................................ 78 
BIBLIOGRAPHY  .......................................................................................... 80 
APPENDICES  .......................................................................................... 82 
 
 
 
 
 
 
 
 
 
 
 
 
1 
 
CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Language learning is important for human‟s social development. As a 
language which is used by more than a half of population in the world, 
English holds the key as international language. English is a tool of 
communication among peoples of the world to get trade, social-cultural, 
science, and technology goals. Moreover, English competence is important in 
career development, therefore students need to understand and use English to 
improve their confidence to face global competition (Douglass, 2001:365). 
English as a formal subject is given to Senior High School level, 
which the goals are translated as follows: “The goals of teaching and learning 
English for this level are improving the four English skills. They are the 
mastery of the receptive skills (reading and listening) and the mastery of the 
productive skills (speaking and writing), within a specified word level and 
relevant grammatical structures and notions, in the context of the specified 
themes which are enclosed for Senior High School students” (Balitbang, 
Depdiknas, 2002:42). 
The concept of assessment development was taken from the field of 
fine arts where assessments are used to indicate ilustrative samples of an 
artist‟s work. The aim of the artist‟s assessment is to demonstrate not only the 
depth and breadth of the work but also the artist‟s interests and abilities 
(Jongsma, 1989). 
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As a teacher it is very essential to make assessment for improving 
teaching and learning. Stringer, Christensen, and Baldwin (2010) states that to 
monitor the progress of student learning, needs providing teacher and student 
with opportunities because assessment is a central part of classroom life. It is 
said that if the teacher and students can share the responsibility of 
instructional decisions, it can make the learning environment more effective. 
It is important to make assessment for every lesson as part of any unit of 
study. 
There are two types of assessment i.e., traditional assessment and 
authentic assessment. O‟Mallay (1996:4) stated there are three examples of 
authentic assessment namely performance assessment, portfolios assessment, 
and student self-assessment. In assessing a teaching learning process, teacher 
needs some aspects and techniques to measure students‟ achievement. One of 
the aspects is a teacher give a test to the students. A test is the part of 
assessment that has function to measure the student‟s achievement. Some 
other ways to measure students‟ achievement are: homework, presentation, 
observation and project. Test needs two language forms, they are spoken and 
written test. 
In 2013 exactly on July 2013, the government had set 2013 
curriculum as formal education curriculum. Curriculum 2013 is a step further 
development of curriculum principle competence which already path to 2004 
years and KTSP 2006 which include about competence attitude, knowledge, 
and skill in integrated. Development of the curriculum necessary did because 
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any various about challenge which a deal, good challenges internal or 
external challenge. Elements of the curriculum 2013 include Standar 
Kompetensi Lulusan (SKL) StandarIsi (SI), standard process, and assessment 
standards. 
Arter & Spandel (in Luitel, 2002) state the notion of portfolio. The 
literary meaning of the term „portfolio‟ is a collection of the past work. 
However, in the context of assessment, portfolio does not represent only a 
mere collection of the past work. The Northwest Evaluation Association 
urges that the portfolio is a purposeful collection of student work that tells the 
story of the student‟s effort, progress, or achievement in given areas. Portfolio 
can be viewed as a systematic and organized collection of evidence used by 
the teacher and student to monitor the growth of student‟s knowledge, skills, 
and attitudes in a specific content area. 
The indicators of portfolio assessment are daily test result, structured 
tasks, anecdotal record, and report of the student‟s activity out of school 
(Budimansyah, 2002: 108). These indicators are put on the list and 
documented in a file. From the collection, teacher assessment skill of the 
students, Teacher turn the students to see their ability in learning by using 
portfolio and turns the student to be careful in doing the work, pay attention 
to the error in their work and correct the error. 
The researcher, students are given some task in the form of multiple 
choice, do the LKS, practice a dialog in the textbook and another task, which 
make the students as a passive subject. Many kinds of task are given in order 
4 
 
the students can respond the question with correct answers in the final test. 
The product of learning is more emphasized then the process it self. Teacher 
give quizzes and tests to assess cognitive aspect only. This kind of assessment 
is just recall student‟s memorization. 
Based on the background, researcher interested in studying the 
implementation of portfolio assessment. Researcher was conducting this 
study on the portfolio teacher in MAN 1 Surakarta, with the title “A study 
Portfolio assessment on reading in MAN 1 Surakarta Academic year 
2016/2017”. 
 
B. Problem of Research 
Backgrounds of the study have been explained above. Based on the 
background of the study above, the researcher finds many problems that will 
be researched. The problems are: 
1. How does the implementation of portfolio assessments on reading in MAN 
1 Surakarta in Academic year of 2016/2017? 
2. What are the strengths and weaknesses of portfolio assessments on reading 
in MAN 1 Surakarta in Academic year of 2016/2017? 
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C. Objective of The Study 
The research problems have been explained before. Based on the 
research problems, the objective of the study as follows: 
1. To know the implmentation of portfolio assessment on reading in MAN 1 
Surakarta in Academic year of 2016/2017? 
2. To know the strengths and weaknesses of portfolio assessments on reading 
in MAN 1 Surakarta in Academic year 2016/2017? 
 
D. Limitation Of The Study 
In this research, the researcher tried to know the implementation of 
portfolio assessment on reading in MAN 1 Surakarta in Academic year 
2016/2017. To focus the scope of this research the researcher limits the scope 
of research at the eleventh grade students of MAN 1 Surakarta.  
 
E. Benefit of The Study 
In the research should provide benefits for others. In this research, the 
researcher hopes that this research can give benefits to: 
1. Theoretical Benefit 
This research can be a reference for readers about reading. This 
research hoped will stimulate other researchers to do similar research. 
Therefore the contents of this research can give give significance to many 
people. 
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2. Practicall Benefits 
this research can give significance to many people about portfolio 
assessment, they are as follows: 
a. For The Teacher 
This research is intended to be valuable for the teacher in assessing the 
students‟ understanding in the material, especially by using portfolio 
assessment on reading. 
b. For The Students 
The result of the research is perhaped able to give benefit to the 
students about kinds of assessment in reading, and enlarge the students‟ 
knowledge about it, and also can provide the students in assessing a 
materials of teaching learning reading comprehention. 
c. For Other Researchers 
This research hopefully can be valuable for enriching the literary study, 
particularly among the researchers and who want to take research about 
portfolio assessment on reading. 
 
F. Definition of Key Terms 
1. Assessment  
Assessments should direct instruction and challenge students to use 
higher-order thinking instead of just recalling information (Richards, 1997: 
175). 
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2. Reading  
Reading understands a written text means extracting the required 
information from it as efficiently as possible (Grellet, 1983: 3). 
3. Teacher Portfolio 
Teacher portfolio is a collection of work produced by a teacher. Much like 
an artist portfolio, a teacher portfolio uses a collection of materials to 
highlight and illustrate one‟s knowledge, skills, and values. These 
materials may vary from teacher-made lesson plans to formal observation 
reports from administrators (Edgec, 1997: 8). 
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CHAPTER II 
REVIEW OF THE RELATED LITERATURE 
 
A. Review on Reading 
1. The Definition of Reading 
There are many definitions of reading proposed by some experts. 
Reading is a process of constructing meaning from written texts. It is a 
complex skill requiring the coordination of interrelated sources of 
information (Brown, 2007).  Aebersold and Field (in Pujiani, 2010:21) 
state that reading is what happens when people look at a text and assign 
meaning to the written symbols in that text, further, the text and the reader 
are the two physical entities necessary for the reading process to begin 
(1997: 15). 
Meanwhile, Tinker and McCullough (1975) in Dallmann et al (1982: 
23) state that Reading involves the identification and recognition of printed 
or written symbols which serve as stimuli for the recall of meanings built 
up through past experience, and further the contractions of new meanings 
through the readers‟ manipulation of relevant concepts are already in his 
possession. 
From two definitions above, it can be conclude that reading is a 
process to get understand of an idea or meaning which is written symbols 
in a text. Similarly, Williams (in Purwaningsih, 2008: 7) state that reading 
is a process of obtaining meaning form written text. Readers carry out the 
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knowledge of the writing system, knowledge of the language, and the 
ability to interpret meaning from a text. 
Kennedy (1981: 192) states that reading comprehension is a thought 
which a reader becomes aware of an idea. Understanding in term of their 
experimental background and interprets it in relation is not a skill or ability 
that can be develop once and for all at any level of instruction. From the 
definitions above, it can be conclude that reading comprehension is a 
process to understanding the meaning of text and the develop skills in 
finding ideas in text.  
2. The Purpose of Reading 
Wallace (1992:145) classifies the purposes of reading based on the 
personal reasons as follow: 
1.  Reading for survival 
 It is almost literary a matter of life and death. For example, a stop 
signs for a motorist. Survival reading serves immediate needs or 
wishes. 
2. Reading for learning 
It is expected to be exclusively school-related. Reading is intended to 
support learning. The reader needs to „translate‟ the text, literally or 
metaphorically, to learn vocabulary, to identify „useful‟ structures or 
collocations, to use a text as a model for writing and to practice 
pronunciation. For example; one reads a text loudly, then analyzes it, 
then makes the same kind of text. 
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3. Reading for pleasure 
It is reading to get happiness. The reader wants to enjoy the sound, 
and rhythm or rhyme of the text. The text being read is written 
originally to offer enjoyment. For example read a narrative text. 
3. How to Read a Texts 
Reading is a process of understanding a text someone who is read a 
text just not read   enough but they must know what is contain of the text, 
what the messages those are in the text, what is the text‟s purpose, etc. 
Grellet (19981:3) defines reading comprehension as “Understanding a 
written text means extracting the required information from it as efficiently 
as possible”. There are same techniques to teach reading: 
a. Predicting 
This is not really a technique but a skill which is basic to all 
the reading the reading technique practiced in this part and to the 
process of reading generally. 
b. Previewing 
Previewing is a very specific reading technique which involves 
using the table contents, the appendix, the preface, the chapter and 
paragraph in order to find out where the required information is 
likely to be. It is particularly useful when skimming and scanning 
and as a study skill. 
 
 
11 
 
c. Skimming and scanning 
Both skimming and scanning are specific reading technique 
necessary for quick and efficient reading. When skimming, we go 
through the reading material quickly in order to get the gist of it, to 
know it is organized, or to get an idea of the tone or the intention of 
the writer. 
When scanning, we only try to locate specific information and 
often we do not even follow the linearity of the passage to do so. We 
simply let our eyes wander over the text until we find what we are 
looking for, whether it is a name, a date, or less specific piece 
information. 
Skimming is therefore a more through activity which requires 
an overall view of the text and implies a definite reading competence. 
Scanning, on the contrary, is far more limited since it only means 
retrieving what information is relevant to our purpose. Yet, it usually 
uses these two activities together when reading is given in textly. For 
instance, we may well skim through an article first just to know 
whether it is worth reading, then read it through more carefully 
because we have decided that it is worth reading, then read it through 
more carefully because we have decided that it is of interest. It is 
also possible afterwards to scan the same article in order to note 
down a figure or name which we particularly want to remember. 
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4. Classroom Reading Performance 
Classroom reading performance has many types to make teaching 
reading is an activity that fun and interesting to the students. Based on 
Brown (2001:312), the types of classroom reading performance are as 
follows: 
 
 
 
 
 
 
Figure 2.1: the types of classroom reading performance 
The figure explains that classroom reading performance is divided 
into two kinds; intensive and extensive reading. Then, intensive reading is 
divided into three kinds; skimming, scanning, and global. Moreover 
Brown (2001:313) the classroom reading performance is explained below: 
a. Oral and silent reading 
Occasionally, you will have reason to ask a student to read orally. 
At the beginning and intermediate level, oral reading can: 
1) Serve as an evaluative check on bottom-up processing skill, 
2) Double as a pronunciation check, and 
3) Serve to add some extra student participation if you want to 
highlight a certain short segment of a reading passage. 
Oral Silent 
Extensive Intensive 
Linguistic 
  
Content
  
Skimming
  
Scanning
  
Global
  
Classroom reading performance 
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For advance levels, usually only advantage can be gained by 
reading orally. As a rule of thumb, you want to use oral reading to serve 
these three purposes, because the disadvantages of too much oral 
reading can easily come into play: 
1) Oral reading is not a very authentic language activity. 
2) While one student is reading, others can easily lose attention (or the 
silently rehearsing the next paragraph) 
3) It may have the outward appearance of student participation when 
in reality it is more recitation. 
b. Intensive and extensive reading   
1) Intensive reading 
Intensive reading tents to be concentrated. Less relaxed, and 
often debited not so much to pleasure the achievement of study goal. 
Intensive reading is often done with the help and or intervention of 
the teacher. It is occur in a senior high school. The student may be 
read a book because their teacher asks them to do it. If the teacher 
does not ask them to read, they will not do not have awareness to do 
it by their selves (Brown, 2001:315). 
Silent reading may be subcategorized intensive and extensive 
reading. Intensive reading, analogous to intensive listening is usually 
a classroom-oriented activity in which students focus on the 
linguistic or semantic details of passage. Intensive reading calls the 
students‟ attention to grammatical forms, discourse makers, and 
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other surface details for the purpose of understanding literal meaning, 
implications, rhetorical relationships, and the like. 
As “zoom lens” strategy for taking a closer look at a text, 
intensive reading also may be a totally content related reading 
initiated because of subject-matter difficulty. A complex cognitive 
concept may be “tapped” inside the words of sentence or paragraph, 
and a good reader will then very slowly and methodically extract 
meaning there form. 
2) Extensive Reading 
Brown (2001:316) explains that extensive reading is 
frequently take place when students are on their own, whereas 
intensive reading is often done the help and intervention of the 
teacher. Extensive reading – especially where the students are 
reading material written specially at their level- has a number of 
benefits for the development of a student‟s language. So with 
extensive reading, the students just does not read because assignment 
of their teacher but it be done because their initiative by their selves. 
With this way the student will make reading as their hobby or their 
primer necessary as a student that needs knowledge. 
Extensive reading is carried out achieve general understanding 
of a usually somewhat longer test (book, long article, or essay, etc.). 
Most extensive reading is performed outside of class time. Pleasure 
reading is often extensive. Technical, scientific, and professional 
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reading can, under certain special circumstances, be extensive when 
one is simply striving for global or general meaning from longer 
passage. 
By simulating reading for enjoyment or reading where all 
concepts, names, dates, and other details need not be retained, 
students gain an appreciation for the affective and cognitive window 
of reading: an entree into new worlds. Extensive reading can 
sometimes help learners get away from their tendency to overanalyze 
or look up words they do not know, and read for understanding 
(Davis,2005).   
5. Process of reading 
Grabe and Stoller (2002:20) state that the lower-level processes 
represent the more automatic linguistic processes are typically viewed as 
more skills orientated. The higher level process generally represents 
comprehension processes that make much more use of readers‟ 
background knowledge and inference skills. 
Table 2.1: The list of the process of reading 
Lower-level processes Higher-level processes 
*Lexical access *Text model of comprehension 
*Syntactic parsing *situation model of reader 
interpretation 
*Semantic proposition 
formation 
*Background knowledge use 
and   inferencing 
*Working memory 
activation 
*Executive control process 
 
16 
 
Goodman in Brown (2001:299) stated that the process of reading will 
affect in reading skill. Some of the highlight processes of reading are 
reviewed here: 
a. Bottom-up and top-down processing 
In bottom-up processing, the readers must first recognize a 
multiplicity of linguistic signal and use linguistic data processing 
mechanisms to impose some short of order on these signals. These data 
driven operations obviously require are sophisticated knowledge of the 
language itself. From among all the perceived data, the reader selects 
the signals that make some sense, that cohere, that “mean”. Therefore, 
top down is a conceptually driven, processing in which we draw on our 
own intelligence and experience to understand a text. 
Nuttall in Brown (2002:299) compares bottom-up processes with the 
image of a scientist with a magnifying glass or microscope examining 
all the minute details of some phenomenon, while top-down processing 
is like taking an eagle‟s eye view of landscape bellow. Such a picture 
reminds us that field independent and field dependent cognitive style re 
analogous to bottom-up and top-down processing, respectively. 
b. Schema theory and background knowledge 
Silberstein (in Brown 2002:299) state that Research has shown that 
reading is only incidentally visual. More information is contributed by 
the print on page. That is, reader understand what they read because 
they are able to take the stimulus beyond is graphic representation and 
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assign in membership to an appropriate group of concepts already store 
in their memories. Skill in adding depends on the efficient interaction 
between linguistic knowledge and knowledge of the world. 
c. The role of affect and culture  
It is readily apparent from just a cursory survey of research on 
second language acquisition that affective factors play major roles in 
ultimate success. 
d. The power of extensive reading 
Nowdays, in pedagogical research of reading is the extent to which 
learners will learn to read better in a leissez-fare atmosphere of enriched 
surroundings or in an instructed sequence of direct attention to the 
strategies of efficient reading. 
e. Adult literacy training 
It is very important in reading process, because it is a method or 
material to apply both bottom-up and top-down models of reading 
programs and curricula. 
6. Teaching Reading 
According to Howard (1968: 18), explained that teaching is an 
activity that tries to help someone to acquire, change or develop skills, 
attitudes, ideals, appreciations, and knowledge. So, teaching reading here 
is a process of transferring knowledge through reading. It is done using a 
text. In teaching reading between the teacher and the student have to focus 
on the text, because in teaching reading just on read a text then translate 
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the text into Indonesia but have to understand everything about the text. 
There are many things that have to understand in teaching reading. 
a. Techniques in Teaching Reading 
Techniques is a certainly ways to make something to be easy. 
Technique is used in many aspect of the world. In teaching reading also 
uses technique to make a teaching reading is easy. Philips in Hadley 
(2000: 199) identifies techniques for teaching reading as follow: 
1) Pre teaching/ Preparation stage  
This is a first step in teaching reading that important helps 
developing skills. It is used to anticipation and prediction for 
reading materials. The student needs this process to make 
expectation for the material they will read. In this stage, there are 
some activities of reading: 
1) Brainstorming  
2) Looking at visuals, headlines, title, charts, or the contextual 
aids that are provided with the text. 
3) Predicting or hypothesizing. 
2) Skimming / scanning stage 
Skimming is a getting gist, and scanning is locating specific 
information. Both of these steps are distinct process, but both of 
them are important in reading skill. This stage needs some of the 
practice activities, include 
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a) Getting the gist of short readings, paragraphs, or other graphic 
material. 
b) Identifying topic sentences and main idea. 
c) Selecting the best paraphrase from multiple-choice options of 
the main idea of a text or of conclusion. 
d) Matching subtitles with paragraphs. 
e) Filling in charts or forms with key concepts. 
f) Creating titles or headlines for passages. 
g) Making global judgments or reacting in some global fashion to 
a reading passage. 
3) Decoding/ Intensive Reading Stage 
Phillips in Hadley (2000: 199), states that this stage is most 
necessary when students are “learning to read” rather than” reading 
to learn”. Decoding involves guessing from content the meaning of 
unknown words or phrases and maybe needed at the word, 
intrasentential, intersential, or discourse level. Readers need to be 
taught not only how to guess the meaning of content words, but 
also how to interpret the force of connectors, determine the 
relationships among sentence elements, and as like. 
4) Comprehension stage 
Philips and Hadley (2000: 199) explains in this step, 
comprehension checks of various sorts are made to determine if 
students have achieved their reading purpose. Phillips feels that 
20 
 
reading comprehension exercises should not confound the reading 
skill with other skill, such as writing, listening, or speaking if they 
are to be considered pure test reading comprehension, and reading 
comprehension checks should project the reader through several 
phases of the reading process. 
5) Transferable/ Integrating skills 
This is final age of teaching reading. Kennedy (1981:35) 
suggests the steps in a plan for guiding skills development and 
activities for developing each step, in the following otline: 
a) Building knowledge 
I. Providing direct experiences in which students can: 
i. Examine objects described in a selection. 
ii. Visit places mentioned in a selection. 
iii. Construct or examine models of an object. 
iv. Talk with the subject of a selection. 
II. Providing indirect experience: 
i. Explaining the essentials required for understanding a 
selection  
ii. Conducting discussion centered around the concepts, 
character, or setting of a selection 
iii. Using audiovisual aids 
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b) Developing vocabulary 
a) Teaching a sight vocabulary 
b) Teaching word recognition 
c) Developing ability to use context 
d) Emphasizing word meaning 
c) Setting up purposes for reading  
i. Reading to locate specific information 
ii. Reading to find the main idea 
iii. Reading to infer meaning and arrive at generalization 
iv. Reading critically 
v. Reading for enjoyment 
d) Providing practice in the reading skills 
i. Scanning or reading rapidly to locate facts and information. 
ii. Reading silently to find main ideas, get general impression, 
and examine materials critically. 
iii. Reading orally to entertain audience 
iv. Reading orally to impart information 
e) Discussing what is read and providing direction leading 
students to: 
i. Answer reselected questions 
ii. Discuss assigned purposes 
iii. Examine ideas suggested by a reading selection 
iv. Express reaction to a selection 
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v. Consider what the outcomes of a story might be 
f) Supervising independent reading 
i. Finding reading problem that need correction 
ii. Nothing the level of materials read 
iii. Arranging interviews with the students 
iv. Aiding students in the selection of materials 
g) Evaluating process 
 Observing for: 
i. Smoothness of reading   
ii. Attentiveness of reading  
iii. Obvious reactions to content 
iv. General ability to practice 
v. Error in the use of reading skills 
Using oral questioning to find: 
i. Knowledge of sight word 
ii. Understanding of phonics and structure 
iii. Insight into meaning of concepts 
iv. Development of interest 
v. Ability to express ideas orally 
vi. Growth in fluency of expression 
 
 
Providing written test to determine: 
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i. Knowledge of content 
ii. Recognition of word meaning 
iii. Retention and recall of facts 
iv. Ability to organize information 
v. Proficiency in spelling new word  
Kennedy (1981: 38) adds each procedure is essential in teaching 
developmental reading, and none can be slighted without decreasing the 
effectiveness of the program in school. Brown (2001:313) also states 
the principles for designing interactive reading techniques: 
1) In an interactive curriculum, make sure that you do not overlook 
the importance of specific instruction in reading skills. 
2) Use techniques that are intrinsically motivating 
3) Balance authentically and readability in choosing texts 
4) Encourage the development of reading strategies 
5) Include both bottom-up and top-down techniques 
6) Follow the (SQ3R); 
a) Survey: skim the text for an overview of main ideas. 
b) Question: the reader asks question about what he or she wishes 
to get out of the text. 
c) Read: responses the silent points of the text through oral or 
written language. 
d) Recite: reprocess the silent points of the text through oral or 
written language. 
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e) Review: asses the importance of what one has just read and 
incorporates it into long term associations. 
7) Subdivide your techniques into pre-reading, during reading, and 
after reading phases. 
8) Build in some evaluative aspect to your techniques: 
a) Doing – the reader responds physically to a command. 
b) Choosing – the reader selects from alternatives posed orally or 
in writing. 
c) Transferring – the reader summarizes orally what is read. 
d) Answering – the reader answers questions about the passage. 
e) Condensing – the reader outlines or takes notes on a passage. 
f) Extending – the reader provides an ending to a story. 
g) Duplicating – the reader translates the message into the native 
language or copies it (beginning level, for very short passages 
only). 
h) Modeling – the reader puts together a toy, for example after 
reading directions for assembly. 
i) Conversing – the reader engages in a conversation that indicates 
appropriate processing of information. 
 
 
b. Strategies in Teaching Reading 
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In teaching reading, there are many strategies to make the 
students enjoy in teaching learning process. Teaching reading is done 
by techniques. Most of the techniques dealt with in this part are already 
familiar to the students in their native language. But it is necessary to 
retrain them, as some students have difficulty in applying them to 
second language. 
One of the strategies that may be implemented in senior high 
school is with giving the students a text familiar with the students. For 
example descriptive text about their classrooms, their school, their daily 
activities, etc. with the text that closed with the students will make the 
students easier to understand the descriptive text then the text that 
unfamiliar with them. 
Palinscar & Brown (1984) in teaching English for all (2011), 
identified four simple strategies when used in concert, would tap all six 
functions needed for comprehension. The strategies are: predicting, 
clarifying, questioning, and summarizing. 
1) Predicting 
Predicting occurs when students hypothesize what the author 
discusses next in the text (Palincar& Brown, 1984). Predicting 
involves finding structure and/or clues about what might come next 
when reading a descriptive text. Making predictions activate prior 
knowledge and create expectation, which makes information more 
meaningful and easier to remember. It encourages the students to 
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think about what they already knew and compared that to what they 
are now learning, doing or planning. These processes establish 
expectations about what the students encounter while they work, 
which motivates the students to persist and continue to work to see 
if their predictions are correct. 
2) Clarifying  
Clarifying is an activity that is particularly important when 
working with the students who have a history of comprehension 
difficulty (Palincsar & Brown, 1984). Clarifying means attending 
to the many reasons why a descriptive text is difficult to understand 
and asking oneself and another for help. New vocabulary items, 
awkward structures, unclear referent words. Students are taught to 
be alert to such stumbling blocks, to read ahead, ask for help, 
discuss, or take any other steps needed to restore meaning. 
3) Questioning  
Questioning reinforces the summarizing and carries the 
learner one more step along in the comprehension activity 
(Palinscar & Brown, 1984). Questioning is a flexible strategy to the 
extent that student can be taught and encouraged to generate 
questions at many levels. 
 
 
4) Summarizing  
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Summarizing provides the opportunity to identify and 
integrate the most important information in the text (Palinscar & 
Brown, 1984). A descriptive text can be summarized across 
sentences, paragraphs, and the passage as a whole. When the 
students first begin the Reciprocal Teaching procedure, their efforts 
are generally focused on the sentences and paragraph levels. 
Reading is a part of productive skill besides listening. in this 
book states that the procedure for teaching productive skill 
generally starts with a lead in. this is where we engage students 
with the topic of the reading and we try to activate their schema 
(plural schemata), a term which was best described by Guy Cook as 
„our pre-existent knowledge of the world (Cook, 1989:69). 
The job of the productive skills teacher is to provoke students 
to get in touch with that knowledge or schema. Then, they can 
predict what a text is likely to be about, and what they are they 
going to see. The teacher can provoke this kind of prediction by 
giving them various clues, such as pictures, headlines or book 
jacket descriptions. The teacher can give them a few word or 
phrases from the text and ask the to predict what these might 
indicate about its content. The teacher can encourage a general 
discussion of the topic or ask students to make their own questions 
for what they are going to read about. 
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Brown (2001: 306) gave the strategies for reading 
comprehension. They are as follows: 
a) Identify the purpose in reading. 
b) Use graphemic rules and patterns to aid in bottom-up 
decoding specially for beginning level learners. 
c) Use efficient silent reading techniques for relatively rapid 
comprehension (for intermediate to advance levels). 
d) Skim the text for main ideas. 
e) Scan the text for specific information.  
f) Use semantic mapping or clustering. 
g) Guess when you aren‟t certain. 
h) Analyze vocabulary. 
i) Distinguish between literal and implied meanings. 
j)  Capitalize on discourse makers to process relationship. 
7. Kinds of Reading Assessment   
a. Validity 
 When teachers come to assessment, they deal a lot with a question 
of how to measure students abilities Bachman (1990: 236) also 
mentions that in examining validity, the relationship between test 
performance and other types of performance in other contexts is 
considered. Brown (2004: 22) defines validity as the extent two which 
inferences made from assessment results are appropriate, meaningful, 
and useful in terms of the purpose of the assessment. Similarly, 
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Gronlund & Waught (2009: 46) state that validity is concerned with the 
interpretation and use of assessment result. From these definition, it can 
be inferred that when a test is valid, it can elicit students certain abilities 
as it is intended to. The valid test can also measure what it is supposed 
to measure. 
b. Face Validity  
The concept of face validity according to Heaton (1975: 153) and 
Brown (2004: 26) is that when a test item looks right to other testers, 
teachers, moderators, and test-takers. In addition, it appears to measure 
the knowledge or abilities it claims to measure. Heaton argues that if a 
test is examined by other people, some absurdities and ambiguities can 
be discovered. Face validity is important in maintaining test takers‟ 
motivation and performance (Heaton, 1975; 153; Weir, 1990: 26). If a 
test does not have face validity, it may not be acceptable to students or 
teachers. If students do not take the test as valid, they will show adverse 
reaction (poor study reaction, low motivation). In other words, they will 
not perform in a way which truly reflects their abilities. Brown (2004: 
27) states that face validity will likely be high if learnersen counter: 
1) a well-constructed, expected format with familiar tasks 
2) a test that is clearly doable within the allotted time limit 
3) items that are clear and uncomplicated 
4) directions that are crystal clear 
5) tasks that relate to their course work (content validity) 
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6) a difficulty level that presents a reasonable challenge. 
c. Content-related Evidence 
A test is administered after materials are wholly taught. The test 
can have content-related evidence if it represents the whole materials 
taught before so that the students can draw conclusions from the 
materials (Weir, 1990: 24), (Brown, 2004: 22), ( Gronlund & Waugh, 
2009: 48). In addition, the test should also reflect objectives of the 
course (Heaton, 1975: 154). If the objective of the test is to enable 
students to speak, the test should make the students speak 
communicatively. If the objective of the test is to enable students read, 
the test should make them read something. A speaking test which 
appears in paper and pencil multiple-choice test cannot be claimed as 
containing content-related evidence. In relation curriculum, a test which 
has content-related evidence represents basic competencies. 
Direct testing and indirect testing are two ways in understanding 
the content validity. Direct testing involves the test-taker in actually 
performing the target task. Meanwhile, learners are not performing the 
task itself but rather a task that is related in some way in the indirect 
testing (Brown, 2004: 23). Establishing content-related evidence is 
problematic especially dealing with portion of items representing the 
larger domain. To build an assessment which provides valid result, a 
guideline below can be applied (Gronlund & Waugh, 2009: 48-49). 
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1) Identifying the learning outcomes to be assessed (objective of the 
course) 
2) Preparing a plan that specifies the sample of tasks to be used 
(blueprint) 
3) Preparing assessment procedure that closely fits the set of blueprint 
(rubric) 
d. Criterion-related Evidence  
Comparison between test scores and a suitable external criterion of 
performance refers to criterion-related evidence, (Heaton, 1975: 254), 
(Weir, 1990: 27), (Brown, 2004: 24). For example, the result of a 
teacher-made test about past tense is compared to the result of the of the 
same topic in textbook. There are two types of criterion-related 
evidence based on time for collection of the external criterion, 
concurrent and predictive validity. Concurrent validity focuses on using 
results of a test to estimate current performance on some criterion 
collected at concurrent time. For example, a teacher-made test design is 
considered having concurrent validity when it has the same score with 
an existing valid test like TOEFL. If students have high scores in 
TOEFL and concurrently have good scores in doing the teacher-made 
test, it means that the teacher-made test has concurrent validity.  
On the other hand, predictive validity focuses on using results of a 
test to predict future performance on some other valued measure 
collected in the future time. For example, a teacher-made test is 
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administered to some students and they get high scores. It, then, turns 
out that by the end of teaching and learning process the students still 
achieve high scores. It means that the teacher-made test has predictive 
validity. In addition, when a test taker does a particular test from which 
result he can be predicted to survive overseas, the test also has 
predictive validity. It can be found in performance test, 
admissions batteries, language aptitude test, and the like. To examine 
criterion-related evidence, correlation coefficient and expectancy table 
are utilized (Gronlund & Waugh, 2009: 51-55). 
e. Construct-related Evidence 
A construct-related evidence, so called construct validity, is any 
theory, hypothesis, or model that attempts to explain observed 
phenomena in our universe of perceptions. Constructs may or may not 
be directly or empirically measured. Their verification often requires 
inferential data (Brown, 2004: 25). Cronbach (ascited in Weir, 1990: 24) 
states that construction of a test starts from a theory about behavior or 
mental organization derived from prior research that suggests the 
ground plan for the test. Before an assessment is built, the creator must 
review some theories about content of it. He then will get new concept 
related to the content of the items. In language assessment, test makers 
believe on existence of several characteristics related to language 
behavior and learning. When the test makers interpret the results of 
assessment on basis of psychological constructs, they deal with 
33 
 
construct-related evidence (Gronlund & Waugh, 2009: 55). For 
example, scoring analysis for the interview will need several 
factors: pronunciation, fluency, grammatical accuracy, vocabulary use, 
and sociolinguistic appropriateness.  
The justification of these factors lies in a theoretical construct that 
claims those factors to be major components of oral proficiency. When 
a teacher conducts an oral proficiency interview that evaluates only two 
of the factors, the teacher could be justifiably suspicious about the 
construct validity of the test. This kind of validity is the broadest among 
the previous validity. In other words, it covers all kinds of evidence 
(face, content-related, criterion-related, and other relevant evidence). 
Although it is endless to obtain construct-related evidence, test makers 
should list from the most relevant ones. Construct validity is a major 
issue in validating large-scale standardized tests of proficiency. Because 
such tests must adhere to the principle of practicality, and because they 
must sample a limited number of domains of language, they may not be 
able to contain all the content of a particular field or skill (Brown, 2004: 
25) 
f. Consequential Validity 
 Consequential validity encompasses all the consequences of a test. 
Weir (1990: 27) calls this evidence as wash back validity. It focuses on 
the effect of tests with regard to specific uses, e.g. its impact to 
preparation of test- takers, the effect on the learners (positive or adverse 
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effects), or social consequences of test interpretation and use. For 
teachers, consequential evidence is important. They can judge test 
scores and use the judgment to improve learning. For stake holder, this 
evidence leads to development of curriculum. 
g. Reability 
Reliability refers to consistency and dependability. A same test 
delivered to a same student across time administration must yield same 
results. Factors affecting reliability are (Heaton, 1975: 155-156; Brown, 
2004: 21-22): 
1) student-related reliability: students personal factors such as 
motivation, illness, anxiety can hinder from their „real‟ 
performance, 
2) rater reliability: either intra-rater or inter-rater leads to 
subjectivity, error, bias during scoring tests, 
3) test administration reliability: when the same test administered 
indifferent occasion, it can result differently, 
4) test reliability: dealing with duration of the test and test instruction. 
If a test takes a long time to do, it may affect the test takers 
performance such as fatigue, confusion, or exhaustion. Some test 
takers do not perform well in the timed test. Test instruction must 
be clear for all of test takers since they are affected by mental 
pressures. Some methods are employed to gain reliability of 
assessment (Gronlund & Waugh, 2009: 59-64). They are: 
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a) test-retest/re-administer: 
the same test is administered after a lapse of time. Two gained 
scores are then correlated. 
b) parallel form/equivalent-forms method: 
administrating two cloned tests at the same time to the same test 
takers. Results of the tests are then correlated 
c) split-half method: 
a test is divided into two, corresponding scores obtained, the 
extent to which they correlate with each other governing the 
reliability of the test as a whole. 
d) test-retest with equivalent forms: 
mixed method of test-retest and parallel form. Two cloned tests 
are administered to the same test takers in different occasion. 
e) intra-rater and inter-rater: 
employing one person to score the same test in different time is 
called intra-rater. Some hits to minimize unreliability are 
employing rubric, avoiding fatigue, giving score on the same 
numbers, and suggesting students write their names at the back 
of test paper. When two people score the same test, it is inter-
rater. The tests done by test takers are divided into two. A rubric 
and discussion must be developed first in order to have the 
same perception. Two scores either from intra- or inter-rater are 
correlated. 
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h. Practicallity 
Validity and reliability are not enough to build a test. Instead, the 
test should be practical across time, cost, and energy. Dealing with time 
and energy, tests should be efficient in terms of making, doing, and 
evaluating. Then, the test must be affordable. It is quite useless if a 
valid and reliable test cannot be done in remote areas because it requires 
an inexpensive computer to do it (Heaton, 1975:158-159; Weir, 1990: 
34-35; Brown, 2004: 19-20) 
i. Authenticity 
A test must be authentic. Bachman and Palmer (as cited in Brown, 
2004:28) defined authenticity as the degree of correspondence of the 
characteristics of a given language test task to the features of a target 
language. Several things must be considered in making an authentic test: 
language used in the test should be natural, the items are 
contextual, topics brought in the test should be meaningful and 
interesting for the learners, the items should be organized thematically, 
and the test must be based on the real-world. 
j. Washback 
The effects of tests on teaching and learning are called wash back. 
Teachers must be able to create classroom tests that serve as learning 
devices through which wash back is achieved. Wash back enhances 
intrinsic motivation, autonomy, self-confidence, language ego, inter 
language, and strategic investment in the students. Instead of giving 
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letter grades and numerical scores which give no information to the 
students‟ performance, giving generous and specific comments is a way 
to enhance wash back (Brown 2004: 29). Heaton (1975: 161-162) 
mentions this as backwash effect which falls into macro and micro 
aspects. In macro aspect, tests impact society and education system 
such as development of curriculum. In micro aspect, tests impact 
individual student or teacher such as improving teaching and learning 
process. 
 
B. Review on Portfolio Assessment 
i. Definition of Portfolio Assessment 
There are many theorists who give definition about portfolio. Yasin 
(2001), in the beginning, portfolio is only collection of task, learning 
experience, exhibition, and assessment of own work result in art areas. So 
that assessment result is not only from final test. Final test sometime is not 
shows the student‟s ability because the student‟s work at the final test can 
be influenced by the situation and condition at the time, for example the 
students is in pain or less concentration, so they can‟t make good work. 
Paulson,et all (in Kemp and Toper of 1998) state that portfolio is a 
purposeful collection of student work that exhibits the student‟s efforts, 
progress, and achievements in one or more areas. The collection must 
include student participation in selecting contents, the criteria for selection, 
the criteria for judging merit, and evidence of student self-reflection. 
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In this way a portfolio is a living, growing collection of a student‟s 
work. Each addition is carefully selected by the student for a specific 
reason which he will explain. The overall purpose of the portfolio is to 
enable the student to demonstrate to others learning and progress. The 
greatest value of portfolio is that, in building them, students become active 
participants in the learning process and its assessment. 
Arter & Spandel (in Lucite 2002) state the notion of portfolio. The 
literary meaning of the term „portfolio‟ is a collection of the past work. 
However, in the context of assessment, portfolio does not represent only a 
here collection of the past work. The Northwest Evaluation Association 
urges that the portfolio is a purposeful collection of student work that tells 
the story of the student‟s effort, progress, or achievement in given areas. 
According to Simon and Forgetter-Giroux in Lucite (2002), the portfolio is 
a cumulative and ongoing collection of entries that are selected following a 
given framework, and reflected upon by the student, to assess his/her 
development of a specific but complex competency. Similarly, portfolio is 
also known as a record of the child‟s process of learning that portrays. 
Portofolio is the learner‟s style of thinking, questioning, analysis, 
production, creation, and the like (Grace, in Luitel, 2002). Commonly 
speaking, the portfolio can be viewed as a systematic and organized 
collection of evidence used by the teacher and student to monitor the 
growth of student‟s knowledge, skills, and attitudes in a specific content 
area. 
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 According to Genesee and Upshur (in Brown, 2004:256), a 
portfolio is a purposeful collection of student‟s work that demonstrates 
their efforts, progress, and achievements in given areas. Portfolios include 
materials such as: essays and compositions in draft and final forms; reports, 
project outlines; poetry and creative prose; artwork, photos, newspaper or 
magazine clippings; audio and/or video recording of representations or 
demonstrations; journals, diaries, and other personal reflections; test, test 
score, written homework exercises; notes on lectures; and self and peer-
assessments (comments, evaluation, and checklists). 
 It can be summarized that portfolio is the collection of student 
work and documentation about the students learning progress (i.e., the 
student‟s task, test, performance, and activity) regularly and continuously. 
Portfolio can be in form of the students‟ work, the students‟ answer to the 
teacher‟s questions, anecdotal record of the students, report of the students‟ 
activity, and the students‟ composition or journal. 
ii. Basic Principle of Assessment in Portfolio Model 
Portfolio assessment model relates to a number of assessment basic 
principles (Budimansyah, 2002:1). The assessment basic principles are: 
a. Principle of process and product assessment 
Portfolio assessment model applies process and product of 
teaching and learning. The assessment of learning processes is got 
from anecdotal record about the students‟ attitudes in learning, their 
enthusiastic, and many others. Another aspect of process assessment 
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is assessing structured task from teacher whether the task is done 
well and seriously or not. Besides that, process assessment can be 
done by viewing the report of the students‟ activity outside of school 
whether they have activity that supporting their learning process or 
not. 
b. Principle of periodic and continual assessment 
Assessment should be done periodic and continue. Periodic 
assessment is conducted to facilitate the organization of learning 
result. While the goal of continual assessment is to view the growth 
and development of students‟ learning experienced. 
The examples of periodic assessment are having formative 
test and summative, having structured task at the end of a chapter, 
having anecdotal record in every meeting, and having the report of 
student‟s activity out of school once in a month. It is doing 
continually from the first meeting until the end. 
c. Principle of fair assessment 
Budimansyah (2002:2) states in giving assessment should pay 
attention to individual differences. All of indicators in portfolio 
assessment are taken into consideration and each of them is giving 
score, so the result is describing the process. In other words, the 
student who has good learning experienced, he/she will have big 
opportunity to have success. 
d. Principle of social implication assessment 
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Budimansyah (2002:3) states that by learning the students 
should come up with such asocial implication that means meaningful 
for the others. Learning is not only get a good grade or pass the 
examination, but it should have implication toward the students‟ 
attitudes and skills. Portfolio assessment is not limited in assess 
cognitive aspect, but also affective and psychomotor, involves social 
implication. This learning experience is functionally needed in real 
life in the future. To enter real life system is needed provisions, not 
only a mark or a piece of licensed. 
iii. Indicator of Portfolio Assessment 
There is no standard form of portfolio assessment, but generally it 
must content cognitive, affective, and psychomotor area. Teacher can 
improve it according to the needs (Budimansyah, 2002: 118). From the 
indicators, teacher can make a result fairly. 
Portfolio may be contains of two subfolders, they are subfolder of 
collection of the student‟s works and subfolder of documentation of the 
students score during the learning process. Portfolios‟ content can be 
varied based on the goal, level of the students, and kinds of activity at class. 
iv. Strength of Portfolio Assessment 
Portfolio assessment can be used for many necessities. It records the 
student‟s learning process. Berenson and Carter in Rusoni (2001) stated 
that there are some portfolio assessment‟s strengths: 
a. To make document of the student‟s progress for certain period of time; 
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Result of the students‟ work is recorded in a list and undocumented in 
a bundle. It will be evidence of the students‟ learning process in 
certain period of times. 
b. To know part of teaching learning process that needs to be repaired; 
By using portfolio, teacher can analyze which material that should be 
explained again, which instruments that should be repaired, and et 
cetera. 
c. To inspire self-confident and motivation in learning; 
Students would be more motivated in learning if the students know the 
result of their work as a feedback. 
d. To give rise to responsible to learn. 
It came to the students that process of learning is more important than 
a mere of good score. 
While according to Ground in Rusoni (2001), the strengths of 
portfolio assessment are: 
a. Can know clearly the student‟s learning progress; 
Result of the students work are recorded in a list and documented in a 
bundle. It will be evidence of the students‟ learning process in certain 
period of times. Teacher, students, and parents can know clearly the 
student‟s learning progress. 
b. Give positive influence in learning by stressing to the best student 
work; 
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Teacher assesses the students systematically and continually. Teacher 
gives attention to the students‟ work and turns the students to correct 
errors in their previous work. The best work will be chose as an 
example for another student. 
c. Make comparisons between the present work with the last work that 
will give more motivation rather than make comparisons with peers‟ 
work; 
Students will be more motivated when they compare their own present 
work with the past work. Students can find that their effort in learning 
is really useful, and they can see it from their portfolio. 
d. Can develop the skill to give own assessment; 
Sometimes teacher asks the students to make self-assessment. Teacher 
turns the students to see their ability in learning. 
e. Give opportunity to the students to work according to individual 
differences (i.e., the students write according to their level but still in 
the same goal); 
Each student has their own ability. By using portfolio teacher gives 
opportunity to the students to work according to individual differences. 
Students can make creative work, like short story, poetry, comic, and 
et cetera, and collect it into portfolio or put it on “wall magazine”. 
f. Become communication tool about the students‟ learning progress for 
the students itself, parents, and the others. 
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Teacher can shows student‟s portfolio to parents or another parties as 
an evidence of the student‟s learning progress. 
       Kemp and Toper (1998) also give some ideas about the advantages of      
using portfolio. They give some reasons why use portfolio assessment: 
a. Matches assessment to teaching 
The products that are assessed are mainly products of class-work, and 
are not divorced from class activities like test items. 
b. Has clear goals 
They are decided on at the beginning of intruction and are clear to 
teacher and students alike. 
c. Gives profile of learner abilities 
Depth: it enables students to show quality work, which is done 
without pressure and time constraints and with the help of resources, 
reference materials, and collaboration with others. Breadth: A wide 
range of skills can be demonstrated. Growth: it shows efforts to 
improve and develop, and demonstrates progress over time. 
d. Is a tool for assessing a variety of skills 
Written as well as oral and graphic products can easily be included. 
e. Develops awareness of own learning 
Students have to reflect on their own progress and the quality of their 
work in relation to known goals. 
f. Caters to individuals in the heterogeneous class 
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Since it open-ended, students can show work on their own level. Since 
there is choice, it caters to different learning styles and allows 
expression of different strengths. 
g. Develops social skills 
Students are also assessed on work done together, in pairs or groups, 
on project and assignments. 
h. Develops independent and active learners 
Students must select and justify portfolio choices; monitor progress 
and set learning goals. 
i. Can improve motivation for learning and this achievement 
Empowerment of students to prove achievement has been found to be 
motivating. 
j. Is an efficient tool for demonstrating learning 
Different kinds of products and records of progress fit conveniently 
into one package. 
k. Provides opportunity for student-teacher dialogue 
Teacher can find the student‟s problem in learning by the portfolio. To 
solve the problem teacher can dialogue with the student. 
In addition, Brown (2004:257) gives a number of potential benefits 
of portfolio. Here are the benefits of portfolio by Brown (2004: 257): 
a. Foster intrinsic motivation, responsibility, and ownership: 
Using assessment portfolios that include English language learners not 
only provides improved information about student achievement but 
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also makes a positive impact on teaching and student learning. The 
use of portfolio encourages students to take more motivation on 
responsibility for their own learning. 
b. Promote student-teacher interaction with the teacher as facilitator; 
Portfolio is one of facilitation in learning. Feedback from teacher that 
presents on portfolio will be a motivation for students to give new 
responses. 
c. Celebrate the uniqueness of each students; 
Each student has their own ability. By using portfolio teacher gives 
opportunity to the students to work according to individual differences. 
Students can make creative work, like short story, poetry, comic, and 
et cetera, and collect it into portfolio. 
d. Provide tangible evidence of a student‟s work; 
Result of the students work are recorded in a list and documented in a 
bundle. It will be evidence of the students‟ learning process in certain 
period of times. Teacher, students, and parents can know clearly the 
student‟s learning progress. 
e. Facilitate critical thinking, self-assessment, and revision processes; 
Sometimes teacher asks the students to make self-assessment. Teacher 
turns the students to see their ability in learning. Teacher also turns the 
students to be careful in doing the work. Teacher asks the students to 
correct the errors in their work and then make the revision. 
f. Offer opportunities for collaborative work with peers; and 
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Students are also assessed on work done together, in pairs or groups, 
on project and assignments. 
g. Permit assessment of multiple dimensions of language learning.  
Written as well oral and graphic products can easily be included.  
v. Weakness of Portfolio Assessment 
Brown (2004:259) although there are some strength of portfolio 
assessment have been extolled in a number of sources, but it also has 
weakness, they are: 
a. Students need more time in doing the work: 
Teacher gives many kinds of task in order the students become 
more creative in using English in real life. Besides, students should 
correct the errors in their work and make revision of the work. 
b. Teacher needs more time in completing portfolio of the students; 
In portfolio assessment process, students‟ work should be given 
feedback as a motivation for the students. So, teacher needs more time 
to check over the students‟ work and give feedback to each work. 
Teacher also should assess students‟ attitude in class. 
c. School‟ parties need more cost to give portfolio to each student. 
To record the student‟s work needs kind of folder for each 
student. Portfolios can fail if objectives are not clear, if guidelines are 
not given to students, or if systematic periodic review and feedback 
are not present 
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vi. Curriculum 2013 in Indonesia 
Education curriculum in Indonesia has been changed several times. 
By the year of 2013, the government publish Peraturan Pemerintah (PP) 
no 32 tahun 2013 about Education National Standard. It explained about 
the changed of the curriculum. The curriculum changed with an integrative 
thematic concept applied to elementary, junior high school, and senior 
high school. Curriculum is the course that applied in teaching and learning 
activity in an educational institution. Curriculum sets all about the 
educational activity. The newest curriculum in Indonesia is called 
Curriculum 2013. 
Basically, there are four elements of curriculum changed in 2013, 
the Graduate Competency Standards, Content Standards (core competence 
and basic competences), Standard Process, and Assessment Standards. 
Orientation Curriculum 2013 is an increase in the balance between 
competence and attitude (affective), skills (psychomotor) and knowledge 
(cognitive). Conceptually draft curriculum in 2013 aspired to be able to 
create a future smart generation and comprehensive that is not only 
excellent intellectually, but also excellent in emotional, social, and 
spiritual. It looks at the integration of the values of the characters in the 
learning process that is not longer to be a supplement as in Curriculum 
2006 but approaches and instructional strategies that are used to provide 
space for learners to construct new knowledge based on their experience 
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gained from classroom learning, school environment, and the community 
also will be able to get learners closer to the culture.  
Curriculum in 2013 became one of the solutions to the changing 
times that would priority to competence but synergized with the values of 
the character. The Objectives of the Curriculum 2013, based on the 
regulation of Ministry of Education and Culture no. 69 2013,   aimed to 
prepare Indonesian people to have ability to live as individual and citizen 
who faithful, productive, creative, innovative, and affective, and to be able 
to contribute to the life of society, nation, state, and world civilization. 
vii. Assessments in Curriculum 2013 
According to the Assessment Guide of Learner‟s Competence 
Achievement for Junior high school 2014 (Panduan Penilaian Pencapaian 
Kompetensi Peserta Didik SMP. 2014), assessment in curriculum 2013 
should include aspects of knowledge, skills, and attitudes as a whole and 
proportional, in accordance with the core competencies that have been 
determined. Assessment aspects of knowledge can be done by a written 
test, an oral and a checklist of questions. Assessment skills aspect can be 
done with practice exam, analysis of skills, and analysis of task, and 
assessment by the learners themselves. While for the assessment aspect of 
attitude, it can be done by attitude questionnaire (personal observation) of 
students themselves, and checklists attitude adjusted with the core 
competencies.  
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In the assessment process of curriculum 2013 there are stages that 
conducted by the teachers in implementing the assessment namely stage of 
instruments preparation, stage of execution, and the stage of score 
management. 
a. Aspect of attitude. 
Attitude started from the feeling associated with a person's 
tendency to respond to a thing / object. Attitude is also as the 
expression of values or way of life of a person. Attitude can be formed, 
so that it becomes a behavior or an action desired. According to the 
Assessment Guide of Learner‟s Competence Achievement for Junior 
high school 2014 (Panduan Penilaian Pencapaian Kompetensi Peserta 
Didik SMP. 2014) competence attitude, which is intended in this guide, 
is an expression of values or way of life that belong to a person and 
manifested in behavior. Attitude competence in curriculum 2013 
consists of spiritual and social attitudes. Spiritual attitude is a 
manifestation of the strengthening of the vertical interaction with God 
Almighty, while the social attitude is a manifestation of the existence 
of consciousness in an effort to realize the harmony of life.  
There are four kinds of techniques of attitudes assessment in the 
curriculum 2013 namely:  
1) Observation. 
Kemendikbud (2013) explain that observation is a 
technique of evaluation that is performed continuously by using the 
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senses, either directly or indirectly by using instruments that 
contain a number of indicators behavior that observed. Direct 
observation conducted by the teacher directly without intermediary 
of others. While indirect observation conducted by the teacher with 
the help of others, such as teachers, parents, students, and school 
employees.  
2) Self assessment. 
Self-assessment is an assessment technique by asking 
learners to express their strengths and weaknesses in the context of 
the achievement of competence. Instruments used are the self 
assessment sheet using a check list or rating scale were 
accompanied rubric (Permendikbud : 2013).  
3) Peer student assessment. 
Peer assessment is an assessment technique by asking 
learners to assess each other related to the achievement of 
competence (Sadler, Philip M., & Eddie Good. 2006). The 
instrument used for peer assessment is a check list and rating scale 
with a class-based sociometry technique. Teachers can use one or 
both of them. 
4)  Journal. 
Journal is a teacher‟s record in and outside the classroom 
containing information of observations result about the strengths 
and weaknesses of students relating to attitudes and behavior.  
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b. Aspect of Knowledge. 
The assessment of learner‟s knowledge competency achievement is 
the assessment of intellectual potential in understanding knowledge 
(factual, conceptual, and procedural) consist of the level of knowing, 
understanding, applying, analyzing, evaluating, and creating. 
Assessment towards the learner‟s knowledge can conducted through 
written tests, oral tests, and assignments.  
1) Written test instruments are in form of multiple choice, essay, short 
answers, true or false, matching.  
2) Oral Test instrument is in form of list of questions.  
3) Assignment instruments are in form homework or project which is 
done individually or in group appropriate with characteristic of 
task.  
c. Aspect of Skill 
Assessment of skills competency achievement is the assessment 
conducted toward the learners to assess on what extent the 
achievement of graduate competency standard (SKL), core 
competence (KI), and basic competence (KD) particularly in 
dimension of skills. According to the Permendikbud number 66, 2013 
about Standards Assessment, the assessment in skill competence 
consist of practice assessment, project assessment and portfolio 
assessment that can be describe as follows:  
1) Practice Assessment. 
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Practice test is an assessment that requires a response in the 
form of skills to do an activity or behavior in accordance with the 
demands of competence. Practice tests conducted by observing the 
activities of learners in doing something. Assessment is used to 
assess the achievement of competencies that require learners to 
perform certain tasks such as: practice in the laboratory, practice to 
do prayer, practice to sports, role playing, playing musical 
instruments, singing, reading poetry, and so on.   
2) Project Assessment  
Project is the learning tasks which includes the design, 
implementation, and report by orally or writing within a certain 
time. Project assessment is an assessment to the tasks that need to 
be completed within a certain time period or. The Tasks are such as 
investigation from planning, collecting, organizing, processing, and 
presentation of data. Project assessment can be used to find out the 
understanding, the ability to apply, to investigate and to inform 
students on subjects and indicators or specific topic clearly.   
3) Portfolio Assessment. 
Portfolio assessment is the assessment carried out by 
assessing the entire collection of students' works in certain fields 
that are reflective-integrative to know the interests, developments, 
achievements, and / or creativity of students within a certain time. 
The work can be in the form of concrete actions that reflect the 
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students‟ concerns to their environment. (Panduan Penilaian 
Pencapaian Kompetensi Peserta Didik SMP. 2014) 
 
C. Previous Studies 
To prove the originally of this research, the researcher present the 
previous study dealing with Assessment on teaching reading in descriptive 
text with portfolio. “Assessment on teaching reading in descriptive text with 
portfolio the nine year student of SMP N 3 Pare in 2007-2008” by Tri Amini 
student of Institute of Teacher Training and Education Budi Utomo Malang 
2008. She uses a descriptive qualitative sample and she takes the object junior 
high school. This research has similarity to the previous research in the case 
that both have the same subject about Assessment on teaching reading in 
descriptive text with portfolio. The research has differences in object. The 
objects are the students of ninth year in junior high school of SMPN 3 Pare. 
But it differs from this research that takes the object from the teacher of MAN 
1 Surakarta. This research is “A study of Portfolio assessment on reading in 
MAN 1 Surakarta”. 
The next previous research is from Noertjahjono (student of Institute 
of Teacher Training and Education Budi Utomo Malang) 2008, entitled 
“Assessment on teaching reading in descriptive text with portfolio in VIII 
grade of SMP N 3 Pare”. this research has similarity to the previous research 
in the case that both have the same subject about assessment on teaching 
reading in descriptive text with portfolio. The research has differences in 
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object. The objects are the students of ninth year in junior high school of 
SMPN 3 Pare. But it differs from this research that takes the object from the 
student of second grade in MAN 1 Surakarta. This research is “A study of 
portfolio Assessment reading in MAN 1 Surakarta”. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
In this research, the researcher focused on the implementation of the 
portfolio assessment on reading in MAN 1 Surakarta in Academic Year of 
2016/2017. This research uses qualitative research. Qualitative research is the 
collection, analysis, and interpretation of comprehensive narrative and visual 
data in order to again insights into a particular phenomenon of interest 
(Geoffrey, 2006:339). 
Based on the definition above, the researcher applied descriptive 
qualitative research. The purpose of this method is describing the fact or 
phenomenon happen in the class room than compare with the document of 
portfolio assessment made by teacher. This method involves collecting data, 
analyzing data and then drawing a conclusion. 
 
B. Setting of the Research 
The setting of this research was divided into place of the research 
and time of the research. 
1. Place of the research 
This research was conducted at MAN 1 Surakarta. It is located on Jl. 
Sumpah Pemuda No. 25 Kadipuro Surakarta.  
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2. Time of the research 
The researcher conducted the research from August until December 
2017. 
 
C. The Subject of the Research 
The subject of research was the English teacher of XI grade of MAN 
1 Surakarta. The researcher wants to know the implementation of portfolio 
assessment on reading made by the teacher. The English teacher; Sri Hartatik; 
of XI grade of MAN 1 Surakarta. She used portofolio assessment to know 
and control the students comprelation on reading. She used three portofolio 
assessment, they are (1) Documentation of Formative and Summative Text 
Assessment; (2) Structured Task Assessment Documentation; (3) Daily 
Behavior Documentation. 
 
D. The Techniques of Collecting Data 
In qualitative research, the researcher here self is the instrument so 
the researcher should have the theory and wide insight about what is being 
researched. Then, to get deep understanding about the object of the research, 
the researcher should use some techniques of collecting data simultaneously 
(Sugiyono, 2006: 15). Therefore, there were three techniques used in this 
research namely interview, documentation. 
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1. Observation 
Observation is one of the techniques to collect the data. 
According to Burns in Aziz (2013), observation is taking regular 
conscious notice of the classroom action and occurrences, which are 
particularly relevant to the issues or topics being investigated. Sangadji 
and Sopiah (2010) states that observation intended to inspect behavior 
which is appraised inappropriate to measure by testing, inventory and 
questionnaire. While Bungin (2011) explained that observation is 
people‟s daily activities by using sensory, eye as its main tool like ears, 
smell, mouth and skin. Observation is a person‟s ability to use his 
observations through the eyes and the senses work assisted by other 
senses. Observation method is a method of data collection used to 
collect resesarch data through observation senses. 
An activity is said to be observed if it meets the following criteria: 
observations used in the study and had planned serious; observations 
related to the research objectives; stigmatic recorded observations and 
general proposition connected and presented; observations can be 
checked and controlled validity. 
In this observation, the researcher does the observation directly 
toward Portofolio Assessment on Reading of XI grade of MAN 1 
Surakarta in academic year 2016/2017 by using recording and note 
taking. This method is used to get data about technique and problem, 
solving in portofolio assessment on Reading. 
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2. Interview  
According Burns (1999: 17), interviews and discussion are face-to-
face personal interaction, which generate data about the research issue 
and allow specific to discuss from other people perspective. Sangadji 
and Sopiah (2010) states that interview is a techniques to collect data 
which is done by asking directly to a respondent or informant. It means 
that the interview is done in order to get information from respondent.  
Bungin (2011) interview is the process of obtaining information for 
resesarch purposes by way of question and answer with a face to face 
between the interviewer and the interviewee informants or with ot 
without a guide / guide the interview. Interviewers are people who use 
the method of interview once he acted as a leader in the interview 
process. Informants are people who were interviewed, asked for 
information by the interviewer and thought to control and understand 
the data, information, or facts of an object of resesarch. 
Fill in the interview that the subject is the problem / research 
purposes. The role of the interview is to control the interview. As a 
researcher, interviewer must understand what purpose of conducting the 
interview. Beside that he also continues to develop new interview 
themes on-site interviews. Moser and Kalton in Istiqomah (2015), 
interviews is described as a means of ellicting information and personal 
opinion from yhe respondents. While Spradley in Istiqomah said that 
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the questions of interview can  be classified into three interviews. They 
are descriptive question, structure questions, and contras questions. 
In this research, the researcher interviews the English teacher of 
MAN Surakarta. The topic of interview was about portofolio 
assessment on Reading and curriculum 2013. 
3. Documentation 
Documentation is a method in collecting data by using the 
document, written thing from which data is got. Lincoln and Guba 
(1985) defined a document as any written or recorded material not 
prepared for purposes of the evaluation or at the request of inquirer. 
Documents can be divided into two major categories: public records, 
and personal documents. In this case, the document used in the research 
was the portfolio assessment used by the English teacher of XI grade of 
MAN 1 Surakarta, they are (1) Documentation of Formative and 
Summative Text Assessment; (2) Structured Task Assessment 
Documentation; (3) Daily Behavior Documentation. 
 
E. The Trustworthiness of the Data 
To determine the trustworthiness of the data, the researcher needs 
some techniques of examining data. The examination is done based on some 
criteria. There are four criteria used: credibility, transferability, dependability, 
and conformability. 
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The trustworthiness of the data can be done by participation 
prolongation, diligence of research, triangulation, colleague checking, and 
sufficiency of references, negative cases analysis, and member check 
(Moleong, 2000: 175). In this research, the researcher is going to use 
triangulation and member check. 
Triangulation is a technique of examining the trustworthiness of data 
by using something excluding the data to check or to compare the data 
(Moleong, 2001:178). Triangulation is divided into four techniques: (1) 
triangulation by using sources (2) triangulation by using methods (3) 
triangulation by using investigator and (4) triangulation by using theories. 
In this research, the researcher used triangulation by using sources. 
In this way, the researcher rechecked and compared the information and the 
data found to relevant documents. It is in order to get the trustworthiness of 
the data being examined. The researcher also used triangulation of method. It 
was done by comparing the data taken from questionnaire and the data from 
interview which have the same source. 
 
F. The Technique of Analyzing Data 
Sutopo (2002:96) in qualitative methodological research defines 
analyzing data as a process of organizing and arranging the data into pattern, 
category, and a set of basic classification so the theme can be found and the 
research hypothesis can be formulated as what the data advised. 
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The researcher used an interactive modal of analysis that includes 
main component, namely the reducing the data, the researcher applies 
descriptive qualitative research. Techniques of analysis data used descriptive 
qualitative methode. The researcher used an interactive model of analysis 
involving collecting the data, reducing the data, and presenting the data and 
also drawing conclusion (Miles & Huberman, 1992: 15) Below, this is picture 
of the component in analyzing the data (interactive data):  
 
 
 
 
 
 
 
Figure 3.1 Interactive model of analyze by Miles and Huberman  
 
To analyze the collected data, the researcher conducts such kind of 
technique in analyzing the data such as: 
1. Reducing the data 
According to Miles and Huberman (1992:16), data reducing can 
be interpreted as the process of selection, simplification, and 
transformation of the data to the field note. This activity involves 
synthesizing the information obtained from source notes and describes 
the real condition of analyze the real condition of contain analyze of the 
Data 
Collection 
Data  
Display 
Data Reduction 
Conclusion 
Drawing/verifying 
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portfolio that the researcher has done. Next, the researcher writes a 
coherent description from the observation data. 
2. Display of the data 
After the researcher collect the data, the researcher analysis the 
data. The researcher analyzes the data based on her understanding. 
Indeed, the researcher writes coherent description of the data. In this 
step, the researcher describes the answer of the problem statement, 
below to the steps: 
 First, the researcher describes all the data obtained from 
documentation. It is the way how to collect the research data and it 
helps the researcher to do this research. The documentation can be 
taken from syllabus, lesson plan, learning schedule, etc. Second, the 
researcher determines the feedback portfolio as a media with is 
relevance. Third, the researcher analyses percentage of the 
appropriateness of the reading skill developed in portfolio. Fourth, then 
the researcher counts the number of reading skill in the portfolio. 
3. Verification of the data 
In this step, the researcher makes a summary or draw conclusion 
about the research based on observation and interpretation in 
qualitatively. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
 
A. Research Findings 
After collecting the data, the researcher presents the data which are 
collected. Here, the researcher explains the result of observation, 
documentation and interview. It is used to know the portfolio assessment on 
reading in MAN 1 Surakarta Academic year 2016/2017”. 
1. The Implementation of Portfolio Assessment in MAN 1 Surakarta 
Academic year 2016/2017  
The researcher observed the implementation of portfolio 
assessment on reading in MAN 1 Surakarta. The researcher did 
observation on November 21
th
, 2016. The researcher also took notes 
anything that occurred in the class during the teaching learning process. 
From the documentation done by the researcher, the researcher found that 
the implementation of portfolio was use three form of assessment, that is 
documentation of formative and sumative test assessment, structures task 
assesment documentation, and daily behaviour documentation. 
In the assessment not only teachers who scoring because of the 
students are also given the opportunity to assess themselves by giving 
comments on difficulties encountered, and write some foreign vocabulary 
on the reading given by the teacher.  
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a. Meeting I 
The researcher did observation on Wednesday, November 2nd, 
2016. Teacher taught Wish and Hope at the tenth grade of MAN 1 
Surakarta Class of XI IPS 3. There were some activities where the 
researcher joined in the classroom during the teaching learning 
process. 
a) Opening 
In opening section, teacher opened the meeting by greeting 
with said “Assalamu’alaikum Wr.Wb”, good morning, student” 
followed by asking the students condition. After that teacher with 
the students prayed by saying Basmalah together and checked 
students‟ attendance list one by one.  
b) Main Activity 
 Observing 
In observing, the teacher gave a material to the students.  
It was about wish and hope. Teacher told the students about the 
materials. The students learned about wish and hope. Then, the 
teacher asked to the students to read a story on their handbook. 
The students read and translated the text. The teacher also 
asked to the students to underline the difficult word. This 
technique used to increase the students in vocabulary. 
 Questioning 
In questioning, teacher asked students‟ knowledge about 
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the materials. Teacher did not ask to the students about the 
material. Teacher said that facts, concepts, and principles were 
the most important things that students should acquire. Teacher 
set high standards for students in this class. 
 Experimenting 
In experimenting, read and watched another examples of 
texts are studied from a variety of sources includes are 
textbook, etc. The teacher gave the text or another example of 
the material. Teacher said and did models appropriate ways for 
students to think about issues in the content. 
 Associating 
In the activity of associating, teacher gave the task or 
assignment to the students related to the material had learned 
that day. Students typically work on course projects alone with 
little supervision from teacher. 
  Communicating 
In communicating, the teacher gave a chance to the 
students to make wish and hope based on their experiences. 
After finish, teacher called the students to presenting about 
their experiences in front of class and gain feedback from 
friends about the presentation. Activities in this class 
encouraged students to develop their own ideas about content 
issues. 
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c)  Closing 
Before closing the meeting the teacher reminded the students 
to read their handbook, and prepared the next material. The teacher 
also gave motivation to the students to always study more over 
about English, because English was interesting and easy to be 
learnt. Then, the teacher closed the class by saying 
“Wassalamu’alaikum Wr. Wb”. Then, the students answered 
“Wa’alaikumsalam Wr. Wb”. 
 
during classroom activity, researcher found that Mrs. Srih Hartatik 
used an assessment in meeting 1, they are Formative test assessment and 
conducted assessment. Formative test assessment is a designed and 
conducted assessment to obtain information about student progress, hence 
also known as progressive assessment judgment. This form of assessment 
is generally conducted during the learning process, so the assessment is 
process-oriented, and aims to control student learning progress. While the 
sumative assessment assessment is a designed and implemented 
assessment to obtain information about student learning outcomes, this 
assessment is more punishment (deciding / determining) the success and / 
or failure of student learning, compared to the completeness criteria, at 
least according to their respective subjects predefined. This assessment is 
normatively done at the end. 
This is done by each student by collecting all the daily test results 
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from the first daily to the last test. Based on this collection will seen the 
subject that has been mastered and not mastered by students. Like will be 
seen in the table below: 
 
 
 Table 4.1 student result of Documentation of Formative and Summative Test 
Assessment  
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Based on the observation in teaching processes of portofolio assessent, 
they could be concluded that on this collection will seen the subject that has been 
mastered and not mastered by students. 
b. Structured Task Assessment Documentation  
It is intended to archive all the tasks of students in the form of 
papers, clippings, resumes, material summaries, the results of homework 
assignments and various other notes that have been determined together 
between teachers and students. 
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c. Daily Behavior Documentation. 
Documents that can be grouped in this category include the 
attitudes of students in the learning process (eg, student enthusiasm when 
receiving lessons, student activeness in asking / answering questions), 
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students' attitudes in the classroom either to the teacher or other students, 
tidiness, discipline, work together in the classroom and others. 
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2. The Strenght and Weakness of Portfolio Assessment in MAN 1 
Surakarta Academic year 2016/2017 
The researcher did interview on November 23
th
, 2016. The 
purpose of interview was to know the strenght and weakness and also 
how the teacher apply of portfolio assessment that used by the teacher 
to assess the reading subject. The researcher doing direct interview 
with the theacher and students to got some information about how the 
implementation of portfolio assesment in reading and the students feel 
when they do some task in portfolio. 
For the teacher, the researcher ask some questions about 
portfolio assesment. And for the students, the researcher ask some 
question too. In reading assesment the teacher used portfolio 
assessment. A portfolio is a collection of student jobs stored in a 
folder. In reading lessons, portfolios can be used by documenting 
student records, student responses, or other work related to journals or 
text read by students.  
The reason of the teacher why used portfolio are the teacher 
can know the progress of the student in every material that was done 
by the students and can evaluate the mistakes of each students. And 
also through this portfolio, students can find out how their progress in 
reading lessons from time to time. Beside the reason, the teacher said 
that there are some strength and weakness of portfolio assesment such 
as: 
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1. The students can increase their vocabulary through the 
portfolio reading made by the English teacher; it means that 
the portfolio give rise to responsible to learn. For example the 
task that given by the student make the students should know 
the stranger vocabulary, so their vocabulary can be increase.  
2.  For the teacher, through the portfolio they can know the 
students progress for certain. For example, if the teacher 
collect all the task so the teacher can now the progress of each 
students.  
3. Portfolio assessment in MAN 1 Surakarta can give positive 
influence for the students like they can develop to give on 
assessment. It means that the students can give self 
assessment if they know the pogress of their score, so they can 
increase the score.  
4. There were changes behaviors of the students and the students 
became initiative to conclude of the subject. For example, the 
students more initiative in reading to search the translation of 
the text. 
5. The teacher can shows student‟s portfolio to parents or 
another parties as an evidence of the student‟s learning 
progress. It means that through portfolio, in the end of the 
semester, the teacher have the evidance of the students 
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progress that will given to the parents, so the parents know the 
progress from beginning to the end.  
6. Students need more time in doing the work. Teacher gives 
many kinds of task in order the students become more creative 
in using English in real life. Besides, students should correct 
the errors in their work and make revision of the work. 
7. Teacher needs more time in completing portfolio of the 
students. In portfolio assessment process, students‟ work 
should be given feedback as a motivation for the students. So, 
teacher needs more time to check over the students‟ work and 
give feedback to each work. Teacher also should assess 
students‟ attitude in class. The teacher should scoring of each 
students one by one according the criteria of each form.  
8. School‟ parties need more cost to give portfolio to each 
student. To record the student‟s work needs kind of folder for 
each student. Portfolios can fail if objectives are not clear, if 
guidelines are not given to students, or if systematic periodic 
review and feedback are not present. 
 
B. Discussion 
In this research, the researcher discusses the finding of the reasearch. 
The analyze of research will be explain bellow: 
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1. The implementation of portfolio assessment at the XI grade Students 
of MAN 1 Surakarta. 
Based on the documentation and interview during the process of 
teaching reading at eleventh grade students in MAN 1 Surakarta the 
assessment that used by the teacher was portfolio. To applied of portfolio 
assessment the teachr do some steps: 
a. The English teacher taught  reading by using an test and task. 
b. The teacher ask the students to do the test and task.   
c. The students also ask to presentation to get a behaviour score.  
d. While the students do the task/test, the teacher input the daily 
behaviour score of each students. 
e. After the students finish, they were collect the task to the teacher and 
the teacher give them score and input the score into the form of 
portfolio assessment.  
f. And finally the teacher give the feedback to the students to make the 
students know about the mistakes in the material. 
The teacher‟s statement above appropiate with Ana (2015) that state 
the steps to do assessment portfolio: 
a. Teachers provide learning materials and guide students to produce 
works. 
b. Teachers assess the habits or behaviors of students when given a task 
or during a learning process.  
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c. Tasks that have been done by students are then collected and checked 
and given comments by teachers in accordance with the criteria in the 
assessment form. 
d. The teacher provides continuous feedback to the students so that they 
always improve their weaknesses. 
2. The Strenghts and the weakness of Portfolio Assessment Made by 
English Teacher  
This result known based on the interview with the teacher and the 
students.  
a. The Strenght of Portfolio Assessment Made by English 
Based on the researcher documentation and interview, the 
researcher found the strenghts of the portfolio assessments on reading, 
such us: the students can increase their vocabularry through the 
portfolio reading made by the English teacher; it means that the 
portfolio give rise to responsible to learn. For the teacher, through the 
portfolio they can no the students proggres for certain. This statement is 
appropriate with the Berenson and Carter in Rusoni (2001) teory that 
stated portfolio assessment‟s strengths are: 
1) To make document of the student‟s progress for certain period of 
time; 
2) To know part of teaching learning process that needs to be repaired; 
3) To inspire self-confident and motivation in learning; 
4) To give rise to responsible to learn. 
82 
 
While according to Ground in Rusoni (2001), the strengths of 
portfolio assessment are: 
1) Can know clearly the student‟s learning progress; 
2) Give positive influence in learning by stressing to the best student 
work; 
3) Make comparisons between the present work with the last work 
that will give more motivation rather than make comparisons with 
peers‟ work; 
4) Can develop the skill to give own assessment; 
5) Give opportunity to the students to work according to individual 
differences (i.e., the students write according to their level but still 
in the same goal); 
6) Become communication tool about the students‟ learning progress 
for the students itself, parents, and the others. 
Based on the theory above portfolio assessment in MAN 1 
Surakarta can give positive influence for the students like they can 
develop to give on assessment. The researcher also found that there 
were changes behaviors of the students and the students became 
initiative to conclude of the subject. 
For the teacher can shows student‟s portfolio to parents or another 
parties as an evidence of the student‟s learning progress. Teacher also 
can know clearly the students learning progress.  
b. The Weakness of Portfolio Assessment Made by English 
83 
 
Beside the strenghts of the portfolio reading, the researcher also 
found the weakness of the portfolio reading.  
1) Students need more time in doing the work: 
Teacher gives many kinds of task in order the students become more 
creative in using English in real life. Besides, students should correct 
the errors in their work and make revision of the work. Based on  the 
researcher found that the students that sat in front side be active in 
learning process, but the students that sat in the back line to passive. 
2) Teacher needs more time in completing portfolio of the students; 
In portfolio assessment process, students‟ work should be given 
feedback as a motivation for the students. So, teacher needs more 
time to check over the students‟ work and give feedback to each 
work. Teacher also should assess students‟ attitude in class. In the 
fact, the researcher still found that the students tend to make the 
situation in the class be crowded. 
3) School‟ parties need more cost to give portfolio to each student. 
To record the student‟s work needs kind of folder for each student. 
Portfolios can fail if objectives are not clear, if guidelines are not 
given to students, or if systematic periodic review and feedback are 
not present. The researcher also saw that the students were usual 
with the example, so they could not independence to do work 
without example. 
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CHAPTHER V 
CONCLUSION & SUGGESTION 
 
A. Conclusion  
The research focused on implementing of portfolio assessments on 
reading at the eleventh grade students of MAN 1 Surakarta in the 
academic year of 2016/2017. In line with the discussion in the previous 
chapter, it could be said that all of the actions gave positive results 
towards the teaching and learning process of reading  in class XI IPS 3. 
It can be concluded as follow: 
1. The implementation of portfolio assessment in reading at the XI 
grade students of MAN 1 Surakarta  
a.  The teacher were give The English teacher taught  reading by 
using an test and task. 
b. The teacher ask the students to do the test and task. 
c. The students also ask to presentation to get a behaviour score.  
d. While the students do the task/test, the teacher input the daily 
behaviour score of each students. 
e. After the students finish, they were collect the task to the 
teacher and the teacher give them score and input the score into 
the form of portfolio assessment.  
f. And finally the teacher give the feedback to the students to 
make the students know about the mistakes in the material.  
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In this research, the teacher used 3 kinds of portfolio assesment, that is  
a. Documentation of Formative and Summative Test Assessment 
b. Structured Task Assessment Documentation  
c. Daily Behavior Documentation 
 
2. The strenght and the weakness of the portfolio reading assessments:  
a. The strenght of the portfolio reading assessments: 
1) Can give positive influence for the students like they can 
develop to give on assessment.  
2) There were changes behaviors of the students and the students 
became initiative to conclude of the subject. 
3) For the teacher can shows student‟s portfolio to parents or 
another parties as an evidence of the student‟s learning progress.  
4) Teacher also can know clearly the students learning progress.  
5) portfolio reading made by the English teacher; it means that the 
portfolio give rise to responsible to learn.  
6) For the teacher, through the portfolio they can know the 
students proggres for certain. 
 
 
 
b. The weakness of the portfolio reading assessments: 
1) Students need more time in doing the work 
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2) Teacher needs more time in completing portfolio of the 
students 
3) School‟ parties need more cost to give portfolio to each student. 
B. Suggession 
Based on the conclusions and implications explained above, there are 
some recommendations for the English teacher. 
1. For the English teachers 
It is better for the teachers to focus not only on the product of 
reading but also on the process of reading in order to help the 
students experience the process of reading. They have to use 
assessment techniques that do not focus on the product only. One 
of them is portfolio assessment. The results of the research show 
that portfolio assessment on reading is implemented by the english 
teacher in MAN 1 Surakarta. It can help the students experience 
the process of reading. They also can get regular feedback so they 
know their errors. It can make them not repeat the same errors. 
Furthermore, the teachers should vary the materials and the 
activities in the teaching and learning process in order to make the 
students more interested and motivated in the teaching and learning 
process. 
2. For the Students 
a) The students must be active in the class. 
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b) The students should be aware of the importance of learning English for 
them because learning English can improve their skill. 
c) The students should  have high self- confidence to explore their 
capability and express their opinion to others. 
d) The students must love reading to enhance their knowladge. 
3. For the School 
a) The school should supporting all activities of necessary in teaching 
learning process by using curriculum 2013. 
b) The school should provide more collections of English book. 
c) The school can apply portfolio assessments in other subject in the 
school. 
d) The school should facilitate the teaching learning process. 
4. For other researchers 
This research only focuses on the use of portfolio assessment on reading. 
Therefore, the other researchers who are interested in the same field are 
suggested to conduct other studies on the same issue in other skills and 
other levels of education. 
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Formative and Summative Test Assessment Form 
Jenis Tes No Tgl Pokok Bahasan Nilai 
Paraf 
Guru 
Ket 
Formatif 
(A) 
1 - Can Greed Ever 
be Satisfied  
      
  2 - Bullying: A 
Cancer that Must 
be Eradicated 
      
  3 - Hopes and 
Dreams  
      
  4 - Vanity,  What is 
the Price ? 
      
  5 - Benefit of Doubt       
  Jumlah          
  Rata-rata         
Sumatif 
(B) 
Semester  
1 
Waktu 
Pelaksanaan 
        
Jumlah  
A dan B 
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Rata-rata 
A dan B 
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No Jenis Tugas Aspek Penilaian Nilai 
Paraf 
Guru 
Ket 
1 Mengerjakan  LKS 
tentang Greeting 
Pemahaman: 
Seberapa baik 
tingkat pemahaman 
siswa terhadap 
soal-soal yang 
dikerjakan  
      
Argumentasi: 
Seberapa baik 
argumen yang 
diberikan siswa 
dalam menjawab 
persoalan-persoalan 
dalam Lembar 
Kerja Siswa  
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Kejelasan : 
         Tersusun dengan 
baik 
         Tertulis dengan 
baik 
         Mudah dipahami  
      
Informasi : 
         Akurat 
         Memadai 
         Penting  
      
2.   Pemahaman : 
Argumentasi : 
Kejelasan : 
Informasi :  
      
3.   Pemahaman : 
Argumentasi : 
Kejelasan : 
Informasi : 
      
4.   Pemahaman :       
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Task Assessment Documentation Form 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Argumentasi : 
Kejelasan : 
Informasi : 
Jumlah          
Rata-rata        
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No Jenis Aktivitas 
Skala Penilaian Paraf 
Guru 
Ket 
A B C D E F G 
1. Antusias dalam 
menerima pelajaran 
                  
2. Aktif bertanya dan 
menjawab guru  
                  
3. Gemar membaca di 
perpustakaan pada 
saat jam istirahat  
                  
4. Berpakaian rapi ke 
sekolah  
                  
5. Berbicara sopan 
santun 
                  
6. Bersikap ramah 
(menyebarkan 
salam) 
                  
7. Hubungan dengan 
guru  
                  
8. Hubungan dengan 
siswa lainnya  
                  
9. Agak bersifat egois 
dan individualistis  
                  
10. Kurang menghargai                   
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Daily Behavior Documentation Form  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
pendapat orang lain 
(sedikit otoriter) 
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